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Abstract

The current study investigates the motivation and well-being of English language (EFL)
teachers working in public secondary schools in Damascus and its countryside. The study
seeks to understand what motivates these teachers, what their current motivation level is, and
whether this level varies according to different variables such as age, gender, years of
experience, and school location. Additionally, it explores the relationship between EFL
teachers’ motivation and their work-related well-being. To collect data, a mixed-methods
approach involving the use of quantitative and qualitative research instruments was
employed. A total of fifty public secondary school EFL teachers completed a closed-ended
questionnaire, and thirteen of them were subsequently interviewed. Research findings
revealed that EFL teachers’ motivation was mainly driven by intrinsic factors such as
communicating knowledge, self-actualization, and self-image. However, extrinsic factors
such as work remunerations, working atmosphere, and working conditions also played
significant roles. EFL teachers’ level of motivation was found to be moderate, and the most
demotivating factors were working remunerations, working conditions, and development
opportunities. The results also showed that EFL teachers’ motivation varied by school
location, but not by age, gender, or years of experience. School location had a negative
impact on the motivation of teachers who worked in rural areas when extrinsic factors were
considered. Moreover, the findings confirmed a direct and positive link between EFL
teachers’ motivation and their work-related well-being, with extrinsic factors having a
stronger influence on teachers’ well-being than intrinsic factors. The study discusses the
implications of these findings for EFL teachers and policy makers and suggests some
directions for future research.

Keywords: EFL teachers, Teacher motivation, Teacher well-being, Public secondary

schools, Syria.



General Framework of the Dissertation

Investigating the Factors Affecting the Level of Motivation among Teachers of English
in Public Secondary Schools in Damascus and its Countryside and its Effect on their
Well-being

Introduction

Teaching is a rewarding profession that involves promoting growth and development
among students and experiencing happiness and inspiration while watching them learn.
Nonetheless, teaching can also be challenging due to its complex nature and the countless
demands placed upon teachers. Therefore, teacher motivation and well-being have become
important topics of interest in educational research (Collie, 2014). Teacher motivation is
crucial for the quality and effectiveness of any educational system. Motivated teachers tend to
perform better, stay longer in the profession, and enhance the motivation and learning of their
students (Praver & Oga-Baldwin, 2008). Moreover, teacher motivation has significant
implications for teachers’ well-being and the outcomes of their work (Collie & Martin,
2017). This is especially true for language teachers, who play a vital role in shaping learners’
attitudes and achievements in language learning.

Despite the importance of teacher motivation, teachers seem to be neglected in
language education and little research has been dedicated to understanding their needs,
motivation and well-being (Dornyei & Ushioda, 2011). Unfortunately, many teachers are not
highly motivated. They encounter a range of challenges that undermine their morale and
satisfaction, such as excessive workload, continuous curriculum reform, disruptive
reorganizations, and an audit culture that requires them to document every aspect of their
work (Allen & Sims, 2018). These challenges have also contributed to high attrition rates

among teachers who are disillusioned by the reality of their profession (Stirling, 2014).



This research aims to fill the gap in the field of teacher motivation in the under-
researched context of Syria, particularly in Damascus and its countryside. It also seeks to
extend understanding of this important topic for English as a Foreign Language (EFL)
teachers, which affects not only their well-being and practices but also students’ learning

process and levels of motivation.
Statement of the Problem

The researcher’s interest in this topic stems from her personal experience as a teacher
of English who has taught for almost 15 years at public schools in Syria. The researcher has
witnessed first-hand the challenges and difficulties that teachers of English encounter in their
profession and which are exacerbated in the aftermath of the crisis that took place in 2011.
EFL teachers have to deal with heavy workload, low salary, lack of appreciation and support,
inadequate training and resources, and high expectations with little rewards. These challenges
might lead to disappointment, monotony, stress, and burnout among teachers affecting their
well-being and consequently having a negative impact on the teaching and learning process

as well as increasing the risk of teachers quitting the profession.
Research Objectives

The main objectives of the study are to:

1. Identify the factors that motivate EFL teachers working in public secondary schools
in Damascus and its countryside.

2. Measure the current motivation level of public secondary school EFL teachers.

3. Examine if teachers’ motivation varies according to different variables such as age,
gender, years of experience, and school location

4. Measure the current work-related well-being level among EFL teachers.

5. Explore the correlation between EFL teachers’ motivation and their work-related

well-being.



Research Questions

The study seeks to answer the following research questions:
1. What motivates EFL teachers working in public secondary schools in Damascus
and its countryside?
2. What is the current motivation level of EFL teachers working in public secondary
schools in Damascus and its countryside?
3. How does the level of teachers’ motivation vary according to different variables
such as age, gender, years of experience, and school location ?
4. What is the current level of work-related well-being among EFL teachers working
in public secondary schools in Damascus and its countryside ?
5. To what extent does EFL teachers' motivation contribute to their work-related well-
being?

Significance of the Study

The significance of the study stems from its attempt to understand the factors
affecting EFL teach motivation and its effect on their work- related well-being. Teacher
motivation is a crucial factor that influences many aspects of education, such as learner
motivation, teaching practices, teacher's well-being, and education reform (Han & Yin,
2016). Hence, research on teacher motivation can help administrators and policy makers
determine the ways that enhance and sustain teachers’ motivation and retention in the
profession.

The current study fills a gap in the literature, as it is the first to be conducted among
public secondary school EFL teachers in Damascus and its countryside. It also empowers
teachers by giving them the opportunity to express their feelings and views regarding the
factors that motivate and demotivate them and how that affects their well-being positively or

negatively.



Moreover, this study can urge the Ministry of Education to ponder over the
motivational issues of Syrian public secondary school EFL teachers, as this will reflect

positively on teachers' well-being and consequently on the quality of education.
Research Limitations

Despite the insights gained from this study, there are some limitations that need to be
considered when interpreting the findings. One limitation is that the study measured
motivation and well-being at one point in time, which means that it cannot capture the
dynamic and changing nature of these constructs over time. Therefore, it is possible that
motivation and well-being may vary depending on different situations, contexts or stages of
teachers’ careers. A possible recommendation for future research is to use a longitudinal
design, which could measure these constructs at different points in time and examine the
changes and trends over time. Another limitation is that the sample size of the study was
relatively small and limited to public secondary schools in Damascus and its countryside.
Hence, the research results might not be widely generalized. Due to space limitation, this
study was confined to four demographic variables only (e.g., age, gender, years of

experience, and school location).
Previous Studies

A brief presentation of previous studies on teacher motivation and well-being from
different contexts will provide a fuller picture of where the field is now.
Teachers’ motivation Studies

The first series of studies on the motivation of English language teachers was
conducted by Pennington and her colleagues in 1990s. Since then, there has been a growing
interest in the issue of language teacher motivation (Dornyei & Ushioda, 2011). Among these
studies is a major quantitative study conducted by Pennington and Riley (1991) to measure

English as a second language (ESL) teachers’ job satisfaction. The results showed that ESL



teachers’ job satisfaction, like many other teachers in the world, was derived from intrinsic
rewards of teaching. However, the participants did not find their institutions supportive.

Other relevant empirical studies include that of Dweik and Awajan (2013) who
looked into the motivational level of English language teachers in public secondary schools
in Jordan. The study concluded that the Ministry of Education, the school principals, the
English language supervisors, the teachers' colleagues and their students did not motivate the
EFL teachers in the Jordanian public secondary schools.

In Turkey, Sozen (2015) investigated the motivating and demotivating factors of EFL
teachers in primary and secondary state schools. She used a mixed-methods approach,
combining a closed-ended questionnaire and semi-structured interviews. The study revealed
that both intrinsic and extrinsic factors were sources of motivation and de-motivation of EFL
teachers.

In a qualitative study, Kamstra (2020) explored the factors that affected the
motivation and demotivation of 23 EFL teachers in secondary state schools in Spain. The
study concluded that teacher motivation was a complex and dynamic phenomenon that

required socio-emotional training and policy interventions to protect and improve it.

Teachers’ Well-being Studies

In the field of teacher well-being, Yildirim (2014) investigated the main factors
affecting teachers’ occupational well-being by testing a theoretically constructed model on
large scale data. According to the study, the main factors affecting teachers' professional
well-being were: collaboration among staff, fair and helpful assessment and feedback,
positive school climate, student oriented teaching practices, classroom climate and
professional development.

A more recent study was conducted by Algarni (2021) to examine the effect of stress,

the number of stressors and demographic variables (i.e., age, gender, and years of teaching



experience) on English language university teachers’ well-being in Saudi Arabia. The
findings generally revealed English teachers' low levels of stress perception and that was
positively linked with the number of stressors. This was attributed to the years of teaching

experience, as most of the participant teachers had been in their work for more than 12 years.
Research Methodology

This study followed a mixed-methods research design, utilizing quantitative and
qualitative instruments to meet the research objectives. The research instruments were used
and employed in a sequential manner (QUAN — qual) where the priority was given to the
quantitative data collection and analysis. The researcher distributed the questionnaires among
fifty EFL teachers working in public secondary schools in Damascus and its countryside.
Then, the results were analyzed using the Statistical Package for Social Sciences (SPSS).
Based on the quantitative results, semi-structured interviews were conducted with thirteen
EFL teachers who participated in the questionnaire. The qualitative data were later analyzed

using deductive thematic analysis to support and enrich the quantitative result.

Research Findings

The Research findings revealed that EFL teachers’ motivation was mainly driven by
intrinsic factors such as communicating knowledge, self-actualization, and self-image.
However, extrinsic factors such as work remunerations, working atmosphere and working
conditions also played significant roles. EFL teachers’ level of motivation was found to be
moderate, and the most demotivating factors were working remunerations, working
conditions, and development opportunities. The results also showed that EFL teachers’
motivation varied by school location, but not by age, gender, or years of experience. School
location had a negative impact on the motivation of teachers who worked in rural areas when

extrinsic factors were considered. Moreover, the findings confirmed a direct and positive link



between EFL teachers’ motivation and their work-related well-being, with extrinsic factors
having a stronger influence on teachers’ well-being than intrinsic factors.
Research Contents

This dissertation consists of five chapters. The first chapter is the Introductory
Chapter which presents the topic of the research and its statement of problem. It also
introduces the research objectives, questions as well as the significance of the study. Chapter
Two reviews the relevant literature on the topic of teacher motivation and well-being. It
provides the theoretical background and the research gap for the study. Chapter Three
describes the research methodology by explaining the research design, context, sample,
instruments, data analysis, and ethical consideration. Chapter Four reports and discusses the
findings of the study. Finally, Chapter Five concludes the study with a summary along with

implications, limitations and recommendations for future research.



References

Aelterman, A., Engels, N., Van Petegem, K.,& Verhaeghe, J. (2007). The well-being of
teachers in Flanders: The importance of a supportive school culture. Educational
Studies, 33(3), 285-297.

Allen, R., & Sims, S. (2018). The teacher gap. London: Routledge.

Algarni, N. A. (2021). Well-being and the perception of stress among EFL university
teachers in Saudi Arabia. Journal of Language and Education, 7(3), 8-22.

Ates, H. K., & Yilmaz, P. (2018). Investigation of the work motivation levels of primary
school teachers. Journal of Education and Training Studies, 6(3), 184- 196.

Atkinson, S. (2000). An investigation into the relationship between teacher motivation and
pupil motivation. Educational Psychology, 20(1), 45- 57.

Bakker, A.B., & Demerouti, E. (2007). The job demands-resources model: State of the art.
Journal of Managerial Psychology, 22, 309-328.

Bandura, A. (1995). Exercise of personal and collective efficacy in changing societies. In A.
Bandura (Ed.), Self-efficacy in changing societies (pp. 1-45). Cambridge: Cambridge
College Press.

Bell, J. (2005). Doing your research project. A guide for first researchers in education,
health and social science (4th ed.). Berkshire: Open University Press.

Bernaus, M., Wilson, A., & Gardner, R.C. (2009). Teachers’ motivation, classroom strategy
use, students’ motivation and second language achievement. Porta Linguarum, 12,
25-36.

Blackburn, R. T. (1997). Career phases and their effect on faculty motivation. In J. L. Bess
(Ed.), Teaching well and liking it: Motivating faculty to teach effectively (pp. 314-

336). Baltimore, MD: Johns Hopkins University Press.



Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research
in psychology, 3(2), 77-101.

Briner, R., & Dewberry, C. (2007). Staff wellbeing is key to school success: A research study
into the links between staff wellbeing and school performance. London: Worklife
Support.

Brophy, J. (1983). Conceptualizing student motivation. Educational Psychologist, 18(3), 200-
215.

Brown, H. D. (2001). Teaching by principles: An interactive approach to language pedagogy
(2nd ed.). San Francisco: Pearson Education.

Byrne, B. M. (1999). The nomological network of teacher burnout: A literature review and
empirically validated Model. In R. Vandenberghe & A. M. Huberman (Eds.),
Understanding and preventing teacher burnout: A sourcebook of international
research and practice (pp. 15-37). Cambridge: Cambridge College Press.

Champeau de Lopez, C. L. ( 1994). The role of the teacher in today’s classroom. In T. Kral
(Ed.), Teacher development making the right moves (pp. 139-147). Washington DC:
USIA.

Chapelle, C., & Duff, P. (2003). Some guidelines for conducting quantitative and qualitative
research in TESOL. TESOL Quarterly, 37(1), 157-178.

Chetwynd, E. (2022). Critical analysis of reliability and validity in literature reviews. Journal
of Human Lactation, 38(3), 392-396.

Christensen, L., Johnson. R.,& Turner, L. (2020). Research methods, design, and analysis.
(13th ed.). Boston: Pearson.

Cohen, L., Manion, L., & Morrison, K. (2018). Research methods in education (8th ed.).

New York: Routledge.



Collie, R. J. (2014). Understanding teacher wellbeing and motivation: Measurement, theory,
and change over time. (Doctoral thesis). University of British Columbia.

Collie, R. J., & Martin, A. J. (2017). Adaptive and maladaptive work-related motivation
among teachers: A person-centered examination and links with well-being. Teaching
and Teacher Education, 64, 199-210.

Creswell, J. W. (2014). Research design: Qualitative, quantitative and mixed methods
approaches (4th ed.). Thousand Oaks, CA: Sage.

Creswell, J. W., & Plano Clark, V. L. (2011). Designing and conducting mixed methods
research (2nd ed.). SAGE Publications.

Csikszentmihalyi, M., & Nakamura, J. (2014). The dynamics of intrinsic motivation: A study
of adolescents. In M. Csikszentmihalyi (Ed.), Flow and the foundations of positive
psychology (pp. 175 - 197). New York : Springer.

Day, C., Stobart, G., Sammon, P., & Kington, A. (2006). Variations in the work and lives of
teachers: Relative and relational effectiveness. Teachers and Teaching Theory and

Practice, 12(2), 169-192. https://doi.org/10.1080/13450600500467381

Deci, E., & Ryan, R. (1987). The Support of autonomy and the control of behaviour. Journal
of Personality and Social Psychology, 53(6), 1024-1037.

Denzin, N. K., & Lincoln, Y. S. (Eds.). (2017). The SAGE handbook of qualitative research
(5th ed.). SAGE Publications, Inc.

Diener, E. (2009). Conclusion: The well-being science needed now. In E. Diener (Ed.), The
science of well-being: The collected works of Ed Diener (pp. 267-271). Dordrecht:

Springer. https://doi.org/10.1007/978-90-481-2350-6_10

Diener, E., Emmons, R. A,, Larsen, R. J., & Griffin, S. (1985). The satisfaction with life

scale. Journal of Personality Assessment, 49, 71-75.


https://doi.org/10.1080/13450600500467381
10%22https:/doi.org/HYPERLINK%20%22https:/doi.org/10.1007/978-90-481-2350-6_10%2210HYPERLINK%20%22https:/doi.org/10.1007/978-90-481-2350-6_10%22.HYPERLINK%20%22https:/doi.org/10.1007/978-90-481-2350-6_10%221007HYPERLINK%20%22https:/doi.org/10.1007/978-90-481-2350-6_10%22/HYPERLINK%20%22https:/doi.org/10.1007/978-90-481-2350-6_10%22978HYPERLINK%20%22https:/doi.org/10.1007/978-90-481-2350-6_10%22-HYPERLINK%20%22https:/doi.org/10.1007/978-90-481-2350-6_10%2290HYPERLINK%20%22https:/doi.org/10.1007/978-90-481-2350-6_10%22-HYPERLINK%20%22https:/doi.org/10.1007/978-90-481-2350-6_10%22481HYPERLINK%20%22https:/doi.org/10.1007/978-90-481-2350-6_10%22-HYPERLINK%20%22https:/doi.org/10.1007/978-90-481-2350-6_10%222350HYPERLINK%20%22https:/doi.org/10.1007/978-90-481-2350-6_10%22-HYPERLINK%20%22https:/doi.org/10.1007/978-90-481-2350-6_10%226HYPERLINK%20%22https:/doi.org/10.1007/978-90-481-2350-6_10%22_HYPERLINK%20%22https:/doi.org/10.1007/978-90-481-2350-6_10%2210

Diener, E., Lucas, R. E., & Oishi, S. (2002). Subjective well-being: The science of happiness
and life satisfaction. In C. R. Synder & S. J. Lopez (Eds.), Handbook of Positive
Psychology (pp. 63-73). Oxford: Oxford University Press.

Diener, E., Wirtz, D., Tov, W., Kim-Prieto, C., Choi, D., Oishi, S., & Biswas-Diener, R.
(2010). New well-being measures: Short scales to assess flourishing and positive and
negative feelings. Social Indicators Research, 97, 143-156.

Doble, S., & Santha, J (2008). Occupational well-Being: Rethinking occupational therapy
Outcomes. Canadian Journal of Occupational Therapy, 75(3), 184-190.

Dornyei, Z. (1994). Motivation and Motivating in the foreign language classroom. The
Modern Language Journal, 78(3), 273-284.

Dornyei, Z. (2007). Research methods in applied linguistics: Qualitative, quantitative, and
mixed methodology. Oxford: Oxford University Press.

Dornyei, Z., & Kubanyiova, M. (2014). Motivating learners, motivating teachers: Building
vision in the language classroom. Cambridge: Cambridge University Press.

Dornyei, Z., & Taguchi, T. (2010). Questionnaires in second language research:
construction, administration and processing (2nd ed.). New York: Routledge
Dornyei, Z., & Ushioda, E. (2011). Teaching and researching motivation (2nd ed.). Harlow:

Pearson Education Limited.

Dweik, B. S., & Awajan, N. W (2013). Factors that enhance English language teachers’
motivation in Jordanian secondary schools. English Linguistics Research, 2(1), 33-
42.

Ellis, T. I. (1984). Motivating teachers for excellence (ED259449). ERIC.

https://eric.ed.gov/?id=ED259449



https://eric.ed.gov/?id=ED259449

Endriyati, E., Prabowo, P., Abasa, A., & Akmal, A. (2019). Challenges in teaching English at
rural and urban schools and their solutions. International Journal of Scientific &
Technology Research, 8(10), 3706-3710.

Farber, B. (1982, March). Stress and burnout: Implications for teacher motivation [Paper
presentation]. Annual Meeting of the American Educational Research Association,
New York, United States.

Fleming, J., & Zegwaard, K. E. (2018). Methodologies, methods and ethical considerations
for conducting research in work-integrated learning. International Journal of Work
Integrated Learning, 19(3), 205-213.

Fraenkel, J., Wallen, N., & Hyun, H. (2012). How to design and evaluate research in
education (8th ed.). New York: The McGraw-Hill Companies, Inc.

Gall, M. D., Gall, J. P., & Borg, W. R. (2007). Educational research: An introduction. USA:
Pearson.

Gay, L., Mills, G., & Airasian, P. (2012). Educational research: Competencies for analysis
and applications. (10th ed.). Pearson Education, Inc.

Goodson, I. F. (1991). Sponsoring the teacher’s voice: Teachers’ lives and teacher
development. Cambridge Journal of Education, 21(1), 35-45.

Gregersen, T., & Macintyre, P. (2015). | can see a little bit of you on myself: A dynamic
systems approach to the inner dialogue between teacher and learner selves. In Z.
Dornyei, P. D. Maclntyre & A. Henry (Eds.), Motivational dynamics in language
learning (pp. 260-284). Bristol: Multilingual Matters.

Gruber, M. T., Lammerer, A., Hofstadler, N., & Mercer, S. (2020). Flourishing or
floundering: Factors contributing to CLIL primary teachers’ wellbeing in Austria.
CLIL Journal of Innovation and Research in Plurilingual and Pluricultural

Education, 3(1), 19- 34.



Han, J., & Yin, H. (2016). Teacher motivation: Definition, research development and
implications for teachers. Cogent Education 3(1), 1-18 .

Harmer, J. (2015). The practice of English language teaching (5th ed.). Harlow: Pearson
Education.

Hassanzadeh, M., & Jafari, M. (2018). Investigating factors underlying Iranian high school
English teachers’ (de)motivation. Journal of Modern Research in English Language
Studies 5(2), 77-100.

Hiver, P. & Dornyei, Z. (2017). Language teacher immunity: A Double-edged sword. Applied

Linguistics, 38(3), 405- 423. https://doi.org:10.1093/applin/amv034

Holmes, E. (2005). Teacher well-being: Looking after yourself and your career in the
classroom. London: Routledge.

Horwitz, E. K. (1996). Even teachers get the blues: Recognizing and alleviating language
Teachers’ feelings of foreign language anxiety. Foreign Language Annals, 29, 365-
372.

Huppert, F. A., & So, T. T. (2013). Flourishing across Europe: Application of a new
conceptual framework for defining well-being. Social Indices Research, 110, 837-
861.

Ibnian, S. K. (2016). The level of job satisfaction among EFL teachers in Jordan.
International Journal of Humanities and Social Science, 6(1), 40-46.

Immerstein, S., & Al-Shaikhly, S. (2016, April 4). Education in Syria. World Education News

and Reviews. Retrieved July 9, 2003, from https://wenr.wes.org/2016/04/

education-in-syria

Johnson, R. B. & Onwuegbuzie, A. J. (2004). Mixed methods research: A research paradigm

whose time has come. Educational Researcher, 33(7), 14-26.


04/%22https:/wenr.wes.org/HYPERLINK%20%22https:/wenr.wes.org/2016/04/%222016HYPERLINK%20%22https:/wenr.wes.org/2016/04/%22/HYPERLINK%20%22https:/wenr.wes.org/2016/04/%2204HYPERLINK%20%22https:/wenr.wes.org/2016/04/%22/

Johnson, R. B., Onwuegbuzie, A. J., & Turner, L. (2007). Toward a definition of mixed
methods research. Journal of Mixed Methods Research, 1(2), 112-133.

Johnston, B. (1997). Do EFL teachers have careers? TESOL Quarterly, 31(4), 681-712.

Kamstra (2020). Analysis of EFL teachers’ (de)motivation and awareness in Spain. (Doctoral
Thesis). University of Essex.

Karavas, E. (2010). How Satisfied are Greek EFL Teachers with their Work? Investigating
the Motivation and Job Satisfaction Levels of Greek EFL Teachers. Porta Linguarum,
14, 59- 78.

Karsenti, T., & Collin, S. (2013). Why are new teachers leaving the profession? Results of a
Canada-wide survey. Education, 3(3), 141-149.

Kassabgy, O., Boraie, D., & Schmidt, R. (2001).Values, rewards, and job satisfaction in
ESL/EFL. In Z. Dornyei & R. Schmidt (Eds.), Motivation and second language
acquisition (pp. 213-237). Honolulu: University of Hawaii, Second Language
Teaching and Curriculum Center

Kelly, M. G., & McAnear, A. (Eds.). (2002). National educational technology standards for
teachers: Preparing teachers to use technology. Eugene, OR: International Society
for Technology in Education.

Khoja, B., & Mohapatra, D. (2017). The real story of English language teaching in Syrian
high schools and the bumpy transition into the university level. In Online Proceedings
of the International Conference, DRAL, 3/ 19. [ESEA] (pp. 156-180).

Kotherja, O. (2013). Teachers’ motivation importance and burnout effect in the educational
development. In A. Gipali & E. Konomi (Eds.), Proceedings of the Albania
International Conference on Education (AICE) (pp. 358-365). Epoka University.

http://dspace.epoka.edu.al/handle/1/800.



http://dspace.epoka.edu.al/handle/1/800

Kottler, J. A., Zehm, S. J., & Kottler, E. (2005). On being a teacher: The human dimension
(3rd ed.). California: Corwin Press.

Kubanyiova, M. (2009). Possible selves in language teacher development. In Z. Dornyei & E.
Ushioda (Eds.), Moativation, language, identity, and the L2 self (pp. 314-332).
Multilingual Matters.

Kyriacou, C. (2001). Teacher stress: Directions for future research. Educational Review, 53,

27-35. http://dx.doi.org/10.1080/00131910120033628

Li, Z. (2021). Teacher well-being in EFL/ESL classrooms [Mini review]. Frontiers in

Psychology, 12, 1-4. https://doi.org/10.3389/fpsyq.2021.732412

Macky, A., & Gass, S (2005). Second language research: Methodology and design.
Lawrence Erlbaum Associates, Inc.

Mahini, F., Forushanb, Z. J., & Haghanic, F. (2012). The importance of teacher's role in
technology-based education. Procedia - Social and Behavioral Sciences, 46, 1614 -
1618.

Malik, M. E., Danish, R. Q., & Munir, Y. (2012). The impact of pay and promotion on job
satisfaction: Evidence from higher education institutes of Pakistan. American Journal
of Economics, 10(5), 6-9.

Martin, A. J. (2007). Examining a multidimensional model of student motivation and
engagement using a construct validation approach. British Journal of Educational
Psychology, 77, 413-440.

Martin, A. J. (2009). Motivation and engagement in the workplace: Examining a
multidimensional framework and instrument from a measurement and evaluation
perspective. Measurement and Evaluation in Counseling and Development, 41, 223-

243.


http://dx.doi.org/10.1080/00131910120033628
https://doi.org/10.3389/fpsyg.2021.732412

Martin, A. J. & Marsh, H. W. (2008). Workplace and academic buoyancy: Psychometric
assessment and construct validity amongst school personnel and students. Journal of
Psychoeducational Assessment, 26, 168-184.

Mercer, S., & Gregerson, T. (2020). Teacher wellbeing. Oxford. Oxford University Press.

Merriam-Webster. (n .d.). Secondary school. In Merriam-Webster.com dictionary. Retrieved

August 28, 2023, from https://www.merriam webster.com/ dictionary/secondary % 20

school

Michaelowa, K. (2002). Teacher job Satisfaction, Student achievement, and the cost of
primary education in Francophone Sub-Saharan Africa. Hamburg Institute of
International Economics, 188, 1-34.

McCallum, F., Price, D., Graham, A., & Morrison, A (2017). Teacher wellbeing: A review of
the literature. Sydney: Association of Independent Schools of NSW.

Nikolove, M. (2001). A study of unsuccessful language learners. In Z. Dérnyei & R. Schmidt
(Eds.), Motivation and second language acquisition (Technical Report #23, pp. 149-
169). Honolulu. University of Hawaii, Second Language and Curriculum Center.

Papastamatis, A., Panitsidou, E., Giavrimis, P., & Papanis, E (2009). Facilitating teachers’
and educators’ effective professional development. Review of European Studies, 1(2),
83-90.

Parker, P. D., & Martin, A. J. (2009). Coping and buoyancy in the workplace: Understanding
their effects on teachers’ work-related well-being and engagement. Teaching and
Teacher Education, 25, 68-75.

Patton, M. Q. (1990). Qualitative evaluation and research method. Newbury Park, CA: Sage

Publications.


https://www.merriam/

Pennington, M. C. (1995). Work Satisfaction, Motivation and Commitment in Teaching
English as a Second Language (ED404850). ERIC.

https://files.eric.ed.gov/fulltext/ED404850.pdf

Pennington, M. C., & Riley, P. V. (1991). A survey of job satisfaction in ESL: TESOL
members respond to the Minnesota Satisfaction Questionnaire. University of Hawaii
Working Papers in ESL, 10(1), 37-55.

Pham, C. (2021). English language education in rural areas: Current issues, complexities and
ways forward. VNU Journal of Science: Education Research, 37(4), 39-48.

Praver, M., & Oga-Baldwin, W. (2008). What motivates language teachers: Investigating
work satisfaction and second language pedagogy. Polyglossia, 14 (2), 1-8.

Price. D & McCallum, F (2016). Wellbeing in Education. In F. McCallum & D. Price (Eds.),
Nurturing wellbeing development in education : From little things, big things grow
(pp. 1-21). New York: Routledge.

Prodromou, L. (1994), The good language teacher. In T. Kral ( Ed.), Teacher development
making the right moves (pp. 139-147). Washington DC: USIA .

Qaddour, K., & Husain, S. (2022). Syria’s education crisis: A sustainable approach after 11
years of conflict. Middle East Institute. Retrieved, August, 28, 2023, from

https://www.mei.edu/publications/syrias-education-crisis-sustainable-approach-after-

11-years-conflict

Rajab, T. (2013). Developing whole-class interactive teaching: Meeting the training needs of
Syrian EFL secondary school teachers (Doctoral thesis). University of York.
Roffey, S. (2012). Pupil wellbeing - teacher wellbeing: Two sides of the same coin?

Educational and Child Psychology, 29(4), 8-17.


https://files.eric.ed.gov/fulltext/ED404850.pdf

Roth, G. (2014). Antecedents and outcomes of teachers’ autonomous motivation: a self-
determination theory analysis. In P. Richardson, S. A. Karabenick, & H. M. G. Watt
(Eds.), Teacher motivation: Theory and practice (pp. 58-73). New York: Routledge.

Ryan, R. M., & Deci, E. L. (2000). Self-determination theory and the facilitation of
intrinsic motivation, social development, and well-being. American Psychological
Association, Inc., 55 (1), 68-78.

Ryan, R. M., & Deci, E. L. (2011). A self-determination theory perspective on social,
institutional, cultural, and economic supports for autonomy and their importance for
well-being. In V. I. Chirkov, R. M. Ryan & K. M. Sheldon (Eds.), Human autonomy
in cross-cultural context (pp. 45-64). Netherlands: Springer.

Sarigoban, A., & Mengu, G. (2008). Motivational characteristics of foreign language
teachers. Cankaya University Journal of Arts and Sciences, 1 (9), 65-74.

Seligman, M. E. P. (2011). Flourish: A visionary new understanding of happiness and well-
being. New York, NY: Free Press.

Skaalvik, E. M., & Skaalvik, S. (2010). Teacher self-efficacy and teacher burnout: A study of
relations. Teaching and teacher education, 26(4), 1059-10609.

Smithers, A., & Robinson, P. (2003). Factors affecting teachers’ decisions to leave
the profession. (Report No. 430). Department of Education and Skills.

https://dera.ioe.ac.uk/id/eprint/4759/1/RR430.pdf

Sozen, N. (2015). 4n investigation of EFL teachers’ perceptions on motivational factors
(Master’s dissertation). Middle East Technical University.

Stezycka, P. E., & Etherington, S. (2020). Teacher motivation: A study of Polish secondary
school EFL teachers. The Electronic Journal for English as a Second Language,

24(1),1-28.


https://dera.ioe.ac.uk/id/eprint/4759/1/RR430.pdf

Stirling, D. (2014). Teacher Motivation. Aichi Universities English Education Research
Journal, 33, 11-28. Trans. Mitsuo Kondo. Retrieved, August, 22, 2023 from

https://www.researchgate.net/publication/309481949 Teacher Motivation

Toboso Sala, P. (2019). Teacher Motivation. (Unpublished bachelor’s thesis). University of
Barcelona.

Triyanto, T., & Handayani, R. D. (2016). Teacher motivation based on gender, tenure and
level of education. New Educational Review, 45(3) 199-209.

Tschannen-Moran, M., & Hoy, A. W. (2007). The differential antecedents of self-efficacy
beliefs of novice and experienced teachers. Teaching and teacher Education, 23(6),
944-956.

UNESCO., & IBE. (2011). World Data on Education: Syrian Arab Republic. (7th ed.).
International Bureau of Education. Retrieved, August, 28, 2023, from

https://www.ibe.unesco.org/fileadmin/user upload/Publications/WDE/2010/pdf-

versions/Syrian Arab Republic.pdf

UNICEF. (2019, Jan 2). Education. Retrieved July 9, 2023, from

http:// www. unicef. org/syria/ education

Vallerand, R. J. (1997). Towards a hierarchical model of intrinsic and extrinsic motivation. In
M. P. Zanna (Ed.), Advances in experimental social psychology (pp. 271-360). San
Diego, CA: Academic Press

Van Horn, J. E., Taris, T. W., Schaufeli, W. B., & Schreurs, P. J. G. (2004). The structure of
occupational well-being: A study among Dutch teachers. Journal of Occupational and
Organizational Psychology, 77(3), 365-375.

Viac, C., & Fraser, P. (2020). Teachers’ well-being: A framework for data collection and
analysis. OECD Education Working Papers No. 213. Paris: OECD Publishing.

Vroom, V. H. (1964). Work and motivation. New York: Wiley.


https://www.researchgate.net/publication/309481949_Teacher_Motivation

Wang, H., Hall, N. C., & Rahimi, S. (2015). Self-efficacy and causal attributions in teachers:
Effects on burnout, job satisfaction, illness, and quitting intentions. Teaching and

Teacher Education, 47, 120-130. https://doi.org/10.1016/j.tate.2014.12.005

Watt, M. G., & Richardson, P. W. (2008). Motivations, perceptions and aspirations
concerning teaching as a career for different types of beginning teachers. Learning
and Instruction, 18(5), 408—428.

Williams, M., & Burden, R. L. (1997). Psychology for language teachers: A social
constructivist approach. Cambridge: Cambridge University Press.

Yan, H. (2009). Student and teacher de-motivation in SLA. Asian Social Science, 5(1), 109-
112.

Yildirim, K. (2014). Main factors of teachers’ professional well-being. Educational Research

and Reviews, 9(6), 153-163.


https://doi.org/10.1016/j.tate.2014.12.005

dag 00 alad) Uy
o Ape Sl gl 8 A5 ARl alee 52 hiail) (sgine e B 5i5all Jalpall Al

el o ol Ledys (3

peialia o L8 Balanlly GulnYly « DUl slailly saill ujas (paals Ljae dige aleill 3ay
Opalaal) e Aagjiall il Boiandl) atanld hlas Lime 5 of aderll (K ol e gpalaty o
el Cnd) b Agd) palsdl (e anliys abeall Gaind maal (i e DUl Ll s Y
Oy Cun arlail allail) A lladg 3asn (lanal Bpaal) WL (el 4l s aleall a3 & (2014 ¢ )
“legl 5 i) el Al jad e Ula) (Sen Lo Liils Allad ST 153685 0V (gl (g paled
(iles 5S) aeles zlig Cpeleall oldy o DS 1 il (6 cdlld e e (2008 ¢gysally
Caleial) Cilge JSE 5 U 1ygo (pealy ) clalll ddee e Gald JS30 1 Gabay (2017
Al e b agiblaly

S n Q) (g S5 ol cabeilly aabeil) Alenl uaf Say Caleall i O O s
Osalaall 4alsy (2011 chasedy 5 (F)9) aealiyy aaiias (B aalud Al Jalgall Adjaas agilalial agdl
caliadl il ~3aYls idajiall Jaall cliel Jio palin)s agilisins (i Al cilnail) e de gene
sl ol (2018 e cll) peles s (g ila IS 35 pate allats 1 (gl A8 5 Ayl
ledys (Bied (& 2aaillyg (gygall Slad) (A Gaaleall el Jlae A 5eadl) aw ) Ganll 138 Caagy el
oo b Jin Vel 4500 Al deay Gl Lo agall gl 13g] Greal) agdll ) orn WS
yiats Ul Gl ey agald)

bl oda cilsls Lo AdBlie 8 cadl Jd lgle spall balus i U asliall ey cllia

A b asalad) o2 Lagle AilaY)



Libalally 4 pedl) 5BV e A" 5o gilall s (120 G <1997) Gajms allis 4ls Wl g o adla)
Giiad Jal e Sl 5 el (S seal) G 358 ) (g3 (g5 ccipailly gls DA G s
e Lmlally Adalall el il A Chasy adlall Bl liald) 50 "B e saaad 23 (Calaal f) o
A ges Lagin Juadll Sy Y 4ilg el
Sy e o il aulatl Lige LAY 20 Apagal) i) e gt (A Q) ) udy talaal) Jpdad
05 AL Jalsal) (e 23my Db el o Jobdd) aeal) L) el AU dladdl as 38
(2011 ¢ Jagudisg
Al Ay e Allal) lasl apen 8 Aelad) Auludl ki oale alas) pase S asgde a0l
I ol sa bye W SST (a0l Caplaill o HESI aai 3. (2020 ¢ 3085 L) o pally galall
(2002 gl 5 eS8l ) ApladY) e liall Aty slhally Lia )l clapus Vs ebaland) asly el 3
(S 5 o) "eanalls Jladll eIl el A Gyl Sl sas oWl asl HAT oy Ay
Ol J Gy L Jeally Tagyall ol ddleiall Gla) sk ) (2009) i senys (47 o= ¢ 2011
Jladll o195 Zulady) Dl ilans Y Jaadls Lagiyall sl jads «(2004) ads o Lsd culi s
Janlly Jasipal) Cpalaall 5l CaliSinl e golay Jadl Ganll (6 clia oy - Jaall L3y 3 auall
Opaleall ol adl e 4] L3 53l
sduand) Aiia

Oy Lo dia Lysms 8 peSall ujlaall 8 450K dall AjaeS Lald) dpad (pe BDUal
b cadlan lly cagliga 3 A5y Ball) dpalaa Legals U Cilisaially cilaatll Cugd 3 ¢ Lle 15
Lsm (o ApasSall Ay gill) uplaall 8 A5V 4all) fpalea Jlay 2011 ple 3 e 0 ) Qi
Adle paey hpdadl) RGN Gy ) Gl el A S o sl el ol

LYl et Y ciloatl o3 g5 B L &aal) Apadedll Bl g ate e Smd gl el



peilal o Ll ety pealdy o i Laa cppaleall Galagl) 3)iaVls Janl) 3 24005 ¢ ouiill il
Adbll Ay (8 agig) 3ol ) ALaYL daalaill il S
s&iagd) Cilaal
Ngdys (3dad b AaSall gl 8 A5y ARl adea a3 Jalgal) apas L]
Neiys (3iad g A Sall gl 8 450Ky Zall) ades 5] jiail) ggiase (.2
(yal)l Cilgin cGuindl ¢ paal) il (g3a0 ddlaan) AL D 5558 Sl S 1Y) L Galasin) L3
il lSag
(uiad (A ApesSall gl 8 AIGY) Al dee o2 Jaadl Gleid) ol (ssie (L8 4
edys
Ll 8 LK1 Al e o) Jeally Glaial) oli)lly Sinill (ggie (pn A CaliSin) .5
edys Bulied (8 dpasSall
suagd) ddicd

Al Aay) e lay) U auall Cangs

[E—

Tledsys (hhad b AnasSall Ll 8 Ayl Al alaa Shay o3 L

Tledys (3had b AnasSall Ll b A<yl Al adaa (gl sl iadl) (sgine 2 Lo .2

i yaal) Sag ¢ 5pall Calgine ¢ uinll ¢ paall Cilpuiial (ghas Ailian) AN i 345 aag Ja .3

Gy b LasSall Ll 8 Ay Al el sl Jeall Gl o)) s5ie 2 Lo .4
edys

anlly Glaiall pgaldy 8 250K Aalll adee sl adluy gae ol ) .5



séuant) dard
Bl dee 5ol Gail ggiwe o 85a) Qelsal) agd alllae b Gl 13 Ageal (e
Al AR e o @l Gl b desi (e JSY) OsSas peal) o a1 il 35y
oo el 430K ARl alead dadll Canll 13gy alil) ey LeS L lgiy)y (B 8 AgasSal) sl
Lo o Ulay pealdy o dlld ety Sy e ally Bjinall dalsally Gl Ly agllls atjelise
O Woses 8 sl a5 Ein 8 Ll oo Cndl 138 Canly ol sl atplis el o i Julls
ol Alad BT G 4l L dpagSall gl b K1 AR cabee piaty ddleiall Gladll e Ra
dgalail) \ Gyl ddeal) et e Jllls aeald)
:duand) dgaa
bl oda il e e Lgile e cang ) alail) ey cllia
kit Vgl ey lee adaa i) g 8 A0SV Ball) adea sldys ad Auball Ged L1
AL sy adlall abidy G oSa Cum gl gjar amlial sdgl Bkiall Aaplall g
Opaleall Ll dalyall S Gl
o ApesSal) Ll ol ey Lo o (Rebees labee (ped) Al ana i) 2
Ly et o mall 5 avant oS Y s Loy (Bies
OlSas ¢ 8yad) il cuinldl ¢ yanll) a5 Jaih 3¢ san Cilpitie dagyl o Auhal) sda St L3
(el
s L) byl
s Opalaal) el il
& D)y (s I8 e A Aell) ddes Sisd Jon labal) e (JsY) ALuddl sl

asainy 2y59) AaSV) Al alee Gaiad Al e alaal dlia IS el Gll b bl



ARl aleal adagl) Ll (bl (1991) Ly osiiin Wabal duhy cluball o3 o e (2011
& OpAY) Opaleadl e aell Jie Ayl Tl aled il Ll G bl copedl LAyl
e aed ol GsSlaal Gsaleall il ol b ey cadeilly agalaialy AN il e i callal
el ot il

Gsinall & iy A (2013) Olasls @l Ay dlall @iy (A1 Lugyatll bl Jodsy
Lol sy & G Aaball cuals L) AesSall Ll 8 4Ky Dl adaal (ghal)
@ Al alra Gpiay lsashy ol agdlhy Gpaleall Dle) (Al ARdll Jdydie laall (grae calaill
) G L sSall el il

Aalll aleal 5Yina Ll siiaadl Jalgall LS5 4 Lhpal duln 3 (2015) ise chiiSiul
O] C gy Ualite lags Al chandinl Cua Zygillly 4651 dpagSall Gaojlad) 3 45K
b Lo Dpo Canli dualally Adalal) Jalsal) e IS G Al CadS kil 4ud <DLy 3l
ASASY) ARl ales e

A5y el Labee 23 as e il il Jalgall (2020) sl aadSin) e s Al
Gl Aygng Babne Al Cpalaall Saiad G ) Auhal) cualiy Ll (8 gl ZaasSal) Gulaall b
Aty il 138 pedd A plia (e cdas, Likles Lelaal Lyys
s Onalaal) 08 cilu)ya

o8y e g Al eyl dalgall 3 (2014) apaly J Aubs Sy Cpaladl) oldy (3lay Led
Aty Jalgal) ulS el ol Gy . GUal dady lly o Lyl e zdse sl DA (e paladl)
ol Flall chaalll Ldwilly Jolall apdil) epilagall sl za Cpded) oy e g A

el uslily il Ll ¢l il jlas ¢ ladY)



DAl ALY calbgaall 2 sleay) b Glasiuly (2021) Sl W8 sl duln b
il i gendl dyal) ASLedl daals 3 LYY ARl el oli) o dd)e sl i)
238 (giahy . allagial) 28 Untiye clld (IS5 AplS) Al alao ] jisil) cilginne (mlinil oo loges
She () e S0 50 (50 e O Cpalaall aliaa IS Cun Gupsl  5al) Clgi ) il
(el
4ilgaly ) mga

Ganl gl Craadin) e sy 4aS Aing sl aladiuly Ualide Uiny Loparad dulpall o2 &
et o LAY Ball) ciedy Al Ul Jilaty pead Bl V1 cola Cua Rluls Ty
ARl il Jlat 5 2 gy et 8 dpasSall sl ojladll b A0S dal Adaes Laas
aliie 4ad COUle sl 5 Al il ) bl (SPSS) dueliia¥) aglall 45lasy) zaball daja
dulatl) il e gl ULl hlad bany (a0 1L Gee Adeay Ladew dc 2D o
el il ol aed Jal (e (ALY o guiasal

J e Aalal Jalsall o oy JS85 aaing A5 ARl alea Siat O Canl 305 EaaS
Layd Jerd) Gigylig cJand) sa ¢ psad) (e dumpladl dalsadl G ) clall 3ypmy ccldll Gt (Adynall
indll e Ji A Jalgall Gy s e G001 ARl ale it (ssine O G5 Aaga Dlsal Sl
A5aY) Aalll alwe Gaiad of il Capelal LS saganad) pehail) ajds cJaall Cagyla ¢ ) s
Byl s ol cpuinll § ¢ and) Caa ) ) il el ol oSl Al aise cus Calisg
dalgall 3 Sl vie Gaapl) Rl 8 cpleall cpadeddl it o Lde Bal dadl gl o
agaliys A ) ARl alee s ey bl Ll V) bl oSl elly e Sl LA Al

AR Jalgadly 33)lie paleall old) o Apapladl Jalsall (o8l 50 an cJandly Blaiall



Ganl) ailigSa

Pl ek (e Aag kY] ()5S

Gfiad) AIKEY) 5 Al painge g Aedie Juadl) 13 (e Cua Al Aadie sas : 5V
Ashall aplati Jalade aafiy aghy LS cdipanly Candl Calaaly candl ¥l g

Al cluhall dilayly 4y Kally dplall Zalall Gyl oAlls ) daabuall Jusd sag z G Jicdl
el dileall

il Gaall Japn didad il ) Gykiys catlsaly aall dimgie Juadl) 134 Joliy ¢ G Jual
L) @lgaly dalal)

Giadl ¥l Judast Lald) gl Gum and) L) Jeags ) il Joadl) aa S5t Joadl)
) ddlie vie

bl oda o Al B Lajes il Ladli Jslisy Gum cdagyhY) Juaill 13 L5531 Gualal) Joail

Alie Slad Gluagi #1580 ash LS clubud) oaalss Graleall Lually



